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AFRICANISATION AND DECOLONISATION OF TEACHER EDUCATION IN 

SOUTH AFRICA 

14 AUGUST, 2017 

EMPERORS PALACE HOTEL & CONFERENCE CENTRE 

09H00 

– 

09H30 

Registration USAf Office 

09H30 

– 

09H40 

Opening and purpose of the Colloquium Prof Sarah Gravett  

EDF Chairperson 

University of Johannesburg  

Session 1 

PERSPECTIVES ON DECOLONISATION                                                                                                                              

Facilitator: Prof Sarah Gravett 

09H45 

– 

10H30 

 

Keynote Paper: Theoretical perspectives on 

thinking the post-colonial state 

Keynote speaker: 

Prof Catherine Odora-Hoppers  
African Academy of Science Advisory Council 
Research: Chairperson  
UNISA 
 

TEA BREAK 

10H30 – 11H00 

11H00

–

12H00 

 

Panel: Decolonising 

English Education 

 

Dr Belinda 

Mendelowitz,  

Dr Ana Ferreira,  

Dr Toni Gennrich,  

Dr Navan  

Govender,  

Dr Maria Prozesky 

and Prof Elsie 

Cloete  

Wits University 

 

11H00  

–  

11H30 

Paper: Decolonisation 

is not for sissies: A brief 

history of successes 

and failures of culture 

wars  

Prof Nyna 

Amin  

University of 

KwaZulu-Natal  

11H30 

– 

12H00 

Paper: Language Rights in 

South African higher 

education 

Dr Dumisile 

Mkhize,  

Prof Robert Balfour  

University of the 

North West 

11H30  

–  

12H00 

Paper: Transforming 
Foundation Phase 
Mathematics at the 
University of Pretoria 
 

Dr Roy 
Venketsamy,  
Dr Hannelie 
du Preez, 
University of 
Pretoria 
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LUNCH 

12H00 – 12H45 

Session 2 

12H45 – 15H00 

Facilitator: Dr Muki Moeng, NMMU 

12H45 

– 

13H30 

 

Plenary Paper: History, curriculum-making and 

Africanisation debates 

 

Plenary Speaker: 

Prof Linda Chisholm 

Centre for Education Rights and 

Transformation 

University of Johannesburg 

13H30 

–

14H30 

Panel: Exploring the 
Africanisation and 
decolonisation of 
teacher education in 
South Africa from the 
perspective of 
indigenous knowledge 
systems: a case study 
of poetry 

Dr Denise Newfield  
Wits,  
Prof Deirdre Byrne 
UNISA,  
Ms Soorie Naidoo  
UNISA, 
Ms Arushani 
Govender  
Masters student 
Wits, 
Poets: Ms Katlego 
Kano Shoro Wits 
Art Museum,   
Dr Raphael 
d’Abdon UNISA 

13H30  
–   
14H30 

Paper: Towards a 
contextualized and 
decolonized School 
Based Learning 
(SBL) curriculum  

Dr Shervani Pillay,  
Dr Muki Moeng,  
Prof Nokhanyo 
Mayaba 
Nelson Mandela 
Metropolitan 
University  

13H30 

– 

14H00 

Paper: The disobedient 
professional teacher: 
Developing a lens 

Prof Michael 
Anthony Samuel  
UKZN 

13H30  
– 
14H00 

Paper: Education 
for public good in 
the age of 
coloniality: 
implications for 
pedagogy 
 

Prof Emmanuel 
Mfanafuthi 
Mgqwashu 
Rhodes University 
 

14H00 

– 

14H30 

Paper: Decolonizing 
South African Teacher 
Education in the Arts: 
Positioning indigenous 
musical arts praxis 

Dr David Nkosi 
University of 
Johannesburg 

13h30  
–  
14h00 

Paper: Academics’ 
views on the 
africanisation and 
decolonisation of 
teacher education 
curriculum in a 
selected South 
African University 
 

Dr Berington 
Zanoxolo Gobingca 
Walter Sisulu 
University 

14H30 

– 

15H00 

Paper: A New 
Knowledge Project 
Serving Education 
 

Ms KA Porteus 
University of Fort 
Hare 

14H30  
–  
15H00 

Paper: The new 
language policy in 
the South African 
initial teacher 
education 
qualifications: mist 
and mirrors in the 
espoused policy 
and non-alignment 
of espoused 
theories of action to 
theories-in-use 

Dr Tawanda 
Runhare  
University of Venda 
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ABSTRACTS  
 

 
Abstracts below are listed in alphabetical order of the first presenter’s name. 
 
1) Title: Decolonisation is not for sissies: A brief history of successes and failures of culture wars 
 
Paper presenter(s): Nyna Amin, University of KwaZulu-Natal. Amin@ukzn.ac.za 
 
Abstract: 
In this presentation a rapid review of the history of knowledge systems is analysed on the struggle for 
change, the value of change and the benefactors of change. The analysis is followed by a discussion 
of four themes that characterize attitudes to initiate decolonisation: sublimation of desire; mutiny and 
mutilation; knowledge and knowing; and corpus and corpse. The presentation concludes with a relook 
at history at lessons to be learnt from ‘failed’ cultural interventions. I will argue that a myopic view of 
decolonisation may be tragic and farcical. It will require deep reflexion, and considerable debate about 
losses and gains. 
 
2) Title: Decolonising the Teacher Education Curriculum 
 
Paper Presenter(s): Linda Chisholm, University of Johannesburg. lchisholm@uj.ac.za 
 
Abstract: 
In 2015 the Department of Basic Education appointed a Ministerial Committee to investigate and make 
recommendations on whether history should be made compulsory in schools or not. Its appointment 
chimed with broader concerns highlighted by the movement to decolonise the university curriculum. 
This paper discusses the results of a study (funded by the NIHSS) to investigate whether universities 
are in a position to respond to the political imperative signalled by the appointment of the Ministerial 
Committee or not. The study had a dual aim: to assess the positioning of history education within 
Faculties as well as its content. The way in which history is addressed is a critical dimension of 
curriculum decolonisation and was therefore considered a key area to investigate. 
 
A team from Wits and UJ conducted interviews in 20 out of the 25 Universities and Universities of 
Technology that offer history as part of their educational offerings. We collected course outlines and 
assessments and identified textbooks used in teaching. Our analysis is based on content analysis of 
the interviews, courses outlines, assessments and textbooks. 
 
The paper will discuss the main findings of the study. These are firstly that Faculties of Education are 
not in a position to produce adequate numbers of good history teachers to meet the need if history is 
made compulsory for Grades 10-12. Should the Department wish to do so, structural constraints that 
currently hinder Faculties’ capacity to produce adequate numbers of history teachers of good quality 
would need to be addressed. Lecturers in different universities understand decolonisation differently. 
The paper considers their perspectives as well as to what extent the history education curriculum may 
be considered to be decolonised. 
 
3) Title: Academics’ views on the africanisation and decolonisation of teacher education curriculum in 
a selected South African University 
 
Paper presenter(s): Berington Zanoxolo Gobingca, Walter Sisulu University. zgobingca@wsu.ac.za 
 
 

Session 3 

15H00 – 15H15 

Facilitator: Prof Robert Balfour, NWU 
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Abstract: 
It is over two decades since South Africa attained its democracy and little change, incorporating 
decolonisation and africanisation has been evident in the curriculum of teacher education in Higher 
Education Institutions (HEIs). The teacher education curriculum which is mostly offered in HEIs is highly 
characterised by Eurocentric knowledge system (EKS). This suggests that EKS when adopted as 
central in the curriculum, provides little room for the acknowledgment of African IKS. The continued 
students’ protests in most South African HEIs seems to suggest that the academics are still adopting 
curricula through their practices, principles and processes which are not fully responsive to the staff and 
students’ backgrounds. The research will be undertaken to draw the attention of academics to 
redesigning of the curriculum to fit and benefit the Africans holistically in the 21st century for students 
enrolled the teacher education programmes in South Africa’s HEIs. Face-to-face interviews used to 
collect data from purposely selected ten academics in a Faculty of Education in one of South Africa’s 
Universities located in Eastern Cape Province of South Africa, are described. The thematic approach 
will be used to analyse the collected data from sampled academics. It is anticipated by the researcher 
that there is mismatch amongst the academics’ instructional and research practices in meeting the 
diverse learning capabilities of Africans. It can be concluded that redesigning, aligning and re-structuring 
of the HEIs’ curriculum could improve the throughputs, graduation rates, and research publication 
competencies of Africans.  
 
4) Title: Decolonising English Education 
 
Panel Presenters: Belinda Mendelowitz, Ana Ferreira, Toni Gennrich, Navan Govender, Maria 
Prozesky and Elsie Cloete (University of the Witwatersrand). Belinda.Mendelowitz@wits.ac.za 
 
Abstract: 
This presentation marks the beginning of our attempt as lecturers in the Wits School of Education to 
grapple with decolonising English Education and to delineate what is specific about decolonising 
English Education in South Africa in 2017. We will attempt to differentiate between generic good, critical 
pedagogy and the specific characteristics of decolonised English Education by looking at our current 
practices through a decolonising lens. We explore the dynamic tension between the WHAT and the 
HOW of curriculum and pedagogy. There needs to be a dynamic interaction between content and 
pedagogy.  Our starting point is also one of critical self-reflexivity. What does it mean to be a 
predominantly white, female, middle class department teaching English education in Africa and 
attempting to effect decolonisation moves? Within this conceptualisation of what it means to decolonise 
English education, we discuss specific aspects of it in relation to the courses that we teach: 
Decolonising teacher language education; decolonising literature; gender and heteronormativity; and 
the potential affordances of digital technologies.  
 
We argue that we need to differentiate between Africanising and decolonising literature and language. 
We do not want to argue that anything can be made relevant if taught through a decolonising lens. 
Neither do we want to argue that it is all about Africanising the curriculum.  The national debate about 
decolonising curriculum has been dominated by a focus on Africanizing the literature curriculum while 
attention also needs to be focused on teacher language education. This is where deficit and 
prescriptivist positionings of students are frequently located which need to be challenged.  While we 
foreground the need to work with students’ linguistic resources, identities and voices, we equally argue 
for providing students with tools and new lenses to enable the defamiliarisation of familiar texts, contexts 
and ways of being that see diversity and difference as resources for decolonisation. We conclude our 
presentation by imagining how digital technologies can be engaged with consciously and creatively as 
part of a broader decolonising effort. 
 
5) Title: Language Rights in South African higher education 
 
Paper Presenter(s): D MKhize, RJ Balfour, Education Sciences, North-West University. 
25759663@nwu.ac.za 
 
Abstract: 
Realisation of multilingual education as a right has remained a controversial issue in South Africa.  This 
is despite the Constitutional and legislative frameworks that support multilingual education. While the 
controversy undermines linguistic diversity in educational institutions in general, as suggested by the 
exclusion of African languages in the curriculum in some primary schools, it is in the curriculum of most 

mailto:Belinda.Mendelowitz@wits.ac.za
mailto:25759663@nwu.ac.za
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institutions of higher learning where this linguistic diversity is undermined. Despite this bleak picture, 
some studies report promising trends regarding attempts at promoting multilingual education in some 
of these institutions. To discuss multilingual education as a right in higher educational institutions, we 
reflect on the Constitutional principles and language-policy- in-education frameworks regarding 
multilingual education in general, and at five universities where more than one language is used as 
medium of instruction. We then discussed the language ideologies that underpin the language policies 
and implementation of the policies in the selected universities. We conclude the paper by encouraging 
the universities to interrogate the language ideologies that underlie the language policies and 
implementation of the policies in the institutions of higher learning, and how these promote or infringe 
the language rights of students.  
 
6) Title: Education for public good in the age of coloniality: implications for pedagogy  
 
Paper Presenter(s): Emmanuel Mfanafuthi Mgqwashu, Faculty of Education, Rhodes University 
e.mgqwashu@ru.ac.za 
 
Abstract: 
A critical review of the theoretical foundations of the concept ‘education for public good’ reveals its 
limitations and inadequacies, particularly in postcolonial and/or post-conflict societies like South Africa. 
Engagement with this concept from the humanistic perspective reveals the extent to which democratic 
governments uncritical embrace of this concept often leads them to struggle to undo the negative 
educational effects of past legislated oppression and discrimination. The paper argues that part of the 
reason for this is the fact that the concepts’ definition is mathematically formalised and, if embraced 
uncritically, can turn education into a commodity available to those who can afford. Coloniality is drawn 
upon to interrogate the historical links and conceptual affinities between colonialism, post-colonialism, 
liberal democracy, free market, neoliberalism, and today, globalisation. The globalisation rhetoric, the 
paper concludes, has sold the concept of ‘education for public good’ in ways that have perpetuated the 
asymmetrical pedagogic approaches that reproduce a social order the modern world is predicated upon.   
 
7) Title: Exploring the Africanisation and decolonisation of teacher education in South Africa from the 
perspective of indigenous knowledge systems: a case study of poetry 
 
Panel Presenter(s): Denise Newfield (SLLM, Wits) and Deirdre Byrne (Institute for Gender Studies, 
UNISA), Soorie Naidoo (English Studies, UNISA), Arushani Govender (Masters student, Wits) and two 
poets (Katlego Kano Shoro (Wits Art Museum) and Raphael d’Abdon (English Studies, UNISA). 
 
Abstract: 
The panel addresses questions of curriculum and pedagogy for South African teacher education at the 
present time through a new poetry in education research project in the field of Indigenous Knowledge 
Systems (IKS). The project speaks to teacher education issues of our time – social and cognitive justice 
education and the decolonisation of the curriculum through processes of indigenisation of knowledge. 
Since the site of implementation is the South African secondary school, and in particular literacy, 
language and literature classrooms, the issues concern teacher education in direct ways. Questions 
put forward are: What does it mean to indigenise a curriculum? Why indigenise? What pedagogies and 
forms of assessment are appropriate to indigenised programmes? The case of contemporary South 
African poetry (including Spoken Word) is used to explore these questions: In what way is contemporary 
South African poetry an indigenous knowledge system? How does it differ from western forms? Are 
there any similarities? We will present our preliminary findings on these issues and their implications 
for teacher education. Issues arising from empirical investigations in our pilot sites, including preliminary 
interviews with indigenous knowledge practitioners, will be presented. The panel will draw on 
scholarship from a range of pertinent fields: that of indigenous knowledge systems (eg Msila and 
Gumbo 2016; Nakata et al 2014), decolonial theory (eg Mignolo 2011), multimodality (Kress 2010; Stein 
2008); poetry in education (Newfield and Maungedzo 2006; d’Abdon 2014; Newfield and d’Abdon 2015; 
Bryan and Styles 2014), and post-qualitative research methods (eg Barad 2007; Deleuze and Guattari 
1987; Kuby and Christ 2017). 
 
8) Title: Decolonizing South African Teacher Education in the Arts: Positioning indigenous musical arts 
praxis 
 
Paper presenter(s): David Nkosi, University of Johannesburg 

mailto:e.mgqwashu@ru.ac.za
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Abstract: 
The content and methodology of knowledge transfer in Africa has for many years been determined by 
Euro-American education systems. This dependency has overlooked the vast intellectual knowledge 
that Africa possesses, including neglecting the indigenous interdisciplinary educational pedagogies and 
methods informed by African Indigenous Knowledge Systems. This absence cuts across many 
academic fields including teacher preparation in Arts Education. 
 
The Centre for Indigenous Instrumental Music and Dance for Africa (CIIMDA) aims to redress evident 
knowledge prejudice and dominance by introducing a certificate program in African Musical Arts 
Education for teacher preparation. This certificate program’s pedagogies are informed by African 
Indigenous Knowledge Systems that aim to re-orientate and induct both pre-service and in-service 
teachers into the philosophical, theoretical and psychological health underpinnings of cultural arts 
practices of Africa. The course is designed to reconstitute as well as reposition the African intellectual 
legacy in contemporary arts education by including local musical arts practices in the curriculum. It also 
will train the teachers as Modern African Classical Drumming practitioners who will be able to teach a 
contemporary notated African drumming curriculum developed by CIIMDA for South African schools 
which want to offer the Indigenous African Music stream in their Music curriculum. 
 
9) Title: Towards a contextualised and decolonised School Based Learning (SBL) curriculum 
 
Paper presenter(s): Dr S. Pillay, Dr S. Moeng, Prof N. Mayaba, NMU. muki.moeng@nmmu.ac.za 
 
Abstract: 
Higher education is inundated with student demands for the decolonisation of the curriculum of which 
Nelson Mandela University is no exception. In the Faculty of Education, in particular, students called 
for, inter alia, a decolonised curriculum that is underpinned by cognitive justice. They argued that there 
was a disjuncture between what they were experiencing in their school based learning contexts and the 
decontextualized curriculum they were being taught which ought to prepare them for these contexts.  In 
rethinking the design of our curriculum , we argue that a curriculum that is silent about who and what it 
attempts to address, how it empowers the people for which it is designed and what impact it will have 
on those people is deeply problematic and political in its silence. Furthermore, we make a case that in 
order to prepare student teachers for SBL, curriculum developers need to prepare curricula that address 
issues of social justice, equity and speak to the diverse socio-political conditions that frame school 
contexts. Drawing from current critiques of the curriculum canon, we suggest ways in which curriculum 
design for SBL could take an alternate, more contextualised approach with a conscience as opposed 
to uncritical technicist approach. This article has implications for curriculum designers and 
implementers. 
 
10) Title: A New Knowledge Project Serving Education 
 
Paper Presenter(s): KA Porteus, University of Fort Hare. kporteus@ufh.ac.za 
 
Abstract: 
One of the most important promises embedded in the 1994 moment was the promise of public 
education. Acknowledging the deep inequalities inherited from the past, the coming of democracy 
appeared to promise a new landscape of public education, whereby over time, a child’s future was not 
determined by the historic divides of the past. 
 
More than twenty years later, the patterns of performance in the early stages of the system suggest that 
the system is more productive at increasing inequality, with little success at mediating inequality at scale 
(Taylor and Yu, 2011.) Over the past ten years, the Nelson Mandela Institute has undertaken a 
longitudinal intervention research programme in tight partnership with approximately 80 rural foundation 
phase teachers in the Eastern Cape. The research sought to better understand the “problem behind 
the problem” of the crisis of education in primary schooling, and build tools, lessons and design 
principles accountable to rural foundation phase classrooms. This paper will reflect on the experience 
of this research through the lens of teacher education. It will suggest that the form and function of 
current teacher education inadvertently perpetuates the crisis in education. The paper will suggest that 
the transformation of the primary education system depends upon the transformation of the knowledge 
project serving teachers, held more carefully accountable to the linguistic and social contexts of the 

mailto:muki.moeng@nmmu.ac.za
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majority of children. The paper will discuss the implications for policy and practice in the context of the 
wider debates on the decolonisation of teacher education in South Africa. 
 
11) Title: Africanisation, Decolonization, Liberation and Emancipation of Education in South Africa 
 
Paper Presenter(s): Catherine Odora-Hoppers, UNISA 
 
Abstract: 
Briefly I will focus of the articulation of the 4 concepts of Africanisation, Decolonization, Liberation and 
Emancipation and their individual and collective implications for all levels of Education in South Africa. 
Each concept has different meanings and they have different imperatives for policy, practice and for 
interventions by civil society.  
 
12) Title: The new language policy in the South African initial teacher education qualifications: mist and 
mirrors in the espoused policy and non-alignment of espoused theories of action to theories-in-use 
 
Paper Presenter(s): Tawanda Runhare, University of Venda. Tawanda.Runhare@univen.ac.za 
 
Abstract: 
Education, as an agent of the transmission or socialisation of society‘s culture, should have curricular 
representing and upholding the values of society. In post-apartheid South Africa, which is informed by 
the value of ‘rainbownism’, as propounded by founder of democratic South Africa and international icon, 
Nelson Mandela, measures have been taken since 1994 to redress the negative aspects of apartheid, 
one of which was linguistic domination or reproduction of English and Afrikaans in the school curriculum 
and the nation’s formal intuitional landscape, for which young people fought against and some died for 
in 1976. ‘Rainbowism’, is the recognition and tolerance of different ethnic, racial and socio-cultural 
groups within the country’s population, for co-existence, cosmopolitanism, diversity, inclusivity or 
multiculturalism in our society. Since language can be one unifying instrument for achieving the post-
apartheid democratic vision of an inclusive society, in 2015 the Department of Higher Education and 
Training (DHET) promulgated the new policy on the Minimum Requirements for Teacher Education 
Qualifications, which among other provisions, requires all university teacher education students to learn 
at least one South African language. However, based on the neo-Marxist theoretical paradigm, this 
paper argues that this language requirement alone cannot achieve its intended goal without the 
utilisation of African indigenous languages in society’s socio-economic public spheres. The paper 
therefore illustrates and concludes that in spite of this positive language policy in teacher education, the 
South African education could continue as the superstructure utilised by the socio-economic dominant 
class to shape their need for the economically determined base and reproduction of inequalities of class 
capitalism. 
 
13) Title: The disobedient professional teacher: Developing a lens 
 
Paper Presenter(s): Michael Anthony Samuel, University of KwaZulu-Natal. Samuelm@ukzn.ac.za 
 
Abstract: 
The Council on Higher Education’s (2016) proposal to higher education (HE) institutions to reflect on 
enhancing the quality of offerings follows the national-wide student protests of 2015 and 2016 which 
foregrounded access and alienation as pivotal points of turbulence around the post-apartheid higher 
education system. This paper explores the setting up of a theoretical lens in response to these national 
challenges, to understand the reported marginalised experience of students by the University Teaching 
and Learning Office of one institution (at which the author works) to guide the process of critical 
reflection by various actors involved with the design, management and practical delivery of the 
curriculum. The project also aimed to share prospects and limitations of attempts at curriculum quality 
enhancement already underway. The lens outlined three possible means of critical reflections on the 
curriculum at different levels through the institution: namely “curriculum renewal”, “curriculum 
transformation” and “curriculum disruption”. The first (renewal), suggests an incremental updating of 
the curriculum (a re-positioning discourse for inclusion); the second (transformation), aligns the 
reflection with the country’s Constitutional mandate (as a social justice mandate), whilst the third 
(disruption) proffers activating permeable boundaries across sedimented edifices which prop up 
hierarchilisation of knowledge forms and practices. The complicity of both students and staff constitute 
elements of the last category which acknowledges the messiness of alternative curriculum action. The 

mailto:Tawanda.Runhare@univen.ac.za
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paper argues that in the context of professional education (and especially teacher education) as a sub-
set of  HE quality enhancement, there is need to appreciate the value of complexity, paradox, 
contradiction, complicity and irony as key ingredients for producing “disobedient professionals”. 
 
14) Title: Transforming Foundation Phase Mathematics at the University of Pretoria 
 
Paper Presenter(s): Roy Venketsamy & Hannelie du Preez, University of Pretoria. 
Roy.Venketsamy@up.ac.za 
 
Abstract: 
Mathematics is viewed as a human activity as all people of the world practice some form of 
mathematics. In teaching mathematics meaningfully and relevantly, the teacher, the learner, their 
experiences and their cultural backgrounds become extremely important factors in the teaching and 
learning of mathematics. 
 
Mathematics is all around us and exists in nature, building, artefacts, mural, traditions and language. 
Foundation phase teaching methodology involves learning through play, self-discovery, observation, 
social interaction etc. As part of the teacher development programme and curriculum transformation, 
students need to know the content of mathematics and the pedagogy that exists in their learners’ 
environment.  
 
Students are encouraged to identify indigenous knowledge systems, find cultural stories and indigenous 
games that stimulate mathematical thinking and learning. Students at UP, through social interaction are 
teaching each other mathematics from an “African perspective”.  As part of their learning, students are 
given projects and assignments to collect indigenous stories and games which they can use as teaching 
resources in schools and it is stressed that mathematics should not be taught within one culture 
separated from other cultures. Students are encouraged to go beyond CAPS to transform the 
curriculum. 
 
 

 
End 
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